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1. Statement of Intent

This document sets out the policy for De-escalation and Positive Handling within Trust in Learning Academies
(the Trust). It should be read in conjunction with TILA’s Behaviour Policy which outlines the Trust’s relational
approach to managing behaviour. TILA sees behaviour as a form of communication and schools implement
de-escalation strategies that reduce the need for physical intervention. However, for a very small minority of
pupils, physical intervention may be required and on such occasions, acceptable forms of reasonable force
are used which outlined in this policy.

The policy has been developed and implemented in consultation with schools.

2. Values and Principles

This Trust Policy is set out with the following principles at its core:

Trust in Learning Academies is a family of schools each with a distinctive identity, collaborating to strengthen
and support each other. We deliver high quality education with evidence-informed approaches to teaching,
learning and the curriculum. Inclusion is at the heart of all we do. We actively listen to the voices of our
pupils, staff and communities. Every school makes deliberate choices to be sustainable and globally focused.

The Trust vision is to:
e Inspire pupils to trust in learning and achieve their full potential
e Toempower pupils to have confidence in their successes to make a positive contribution to the world
e To remove barriers to learning and help transform the lives of our pupils

Any data collected, stored or managed as a result of this policy is in accordance with UK and any relevant
retained or assimilated EU law, and in line with the Trust’s ethos and values.

This Policy has been framed in accordance with the guidance on best practice from the Department for
Education (DfE).

3. Objectives and Scope

3.1 The specific aims of this policy are to:
e Help schools proactively minimise the need for physical intervention through effective
implementation of de-escalation stratgeies
e Ensure the wellbeing and safety of all pupils and staff

3.2 This policy has due regard to legislation and statutory guidance, including but not limited to, the following:
e Children’s Act 1989
e Education Act 2011;
e Equality Act 2010;
e DfE (2023) Working Together to Safeguard Children
e DfE (2025) Keeping children safe in education (KCSIE)
e DfE (2025) Use of reasonable force and other restrictive interventions in schools — draft guidance for
schools
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3.3 This policy will be implemented in conjunction with the following Trust policies:
e Behaviour Policy
e Exclusions and Suspensions Policy
e Safeguarding and Child Protection Policy

TILA Health and Safety Policy

Low Level Concerns Policy

Special Educational Needs and Disabilities Policy

e  Whistleblowing Policy

4. Responsibilities and Accountabilities

4.1 Responsibilities of the Trust central team
e Toensure that the policy, as written, does not discriminate on any grounds, including, but not limited
to, age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity,
race, religion or belief, sex, and sexual orientation.
e To ensure the policy is well communicated to all Headteachers.
e To ensure that the policy is regularly reviewed.

4.2 Responsibilities of the Headteacher
e To ensure the implementation of and compliance with current policy and procedures at school level
e To monitor systems, resources, impact and actions related to the policy
e To ensure the policy is well communicated and staff understand their role in its implementation
e To handle any complaints at school level which arise through this policy

4.3 Responsibilities of school leadership
e To ensure staff are inducted into the procedures surrounding this policy and any updates
e To provide training to ensure policy compliance
e To hold sessions for parents and pupils as required, to ensure the policy is understood

4.4 Responsibilities of all staff
e To uphold the whole school approach to the policy through modelling expected standards and
utilising appropriate procedures
e To keep up to date with policy changes over time
e To promote a collaborative and inclusive ethos where all pupils can thrive
o To feed back to school leaders where concerns may arise in the implementation of the policy

4.5 Responsibilities of parents
e To support the implementation of the policy with their child, as appropriate
e Where a parent has feedback on the implementation of the policy, to raise this directly with the
school while continuing to work in partnership with the school

4.6 Responsibilities of pupils
e To uphold school rules and expectations and thereby comply with the implementation of the policy
e Tofeed back on the implementation of the policy through appropriate means, such as school council,
to school staff
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5. Definitions

5.1 De-escalation
Spotting the often subtle signs that an individual is feeling distressed and taking action to prevent
them from spiralling into a potential crisis. It’s not about simply stopping behaviour but about using
appropriate intervention strategies to regulate and reconnect the feelings driving the behaviour.

5.2 Positive handling
Proactively managing challenging behaviours, using de-escalation techniques first and reasonable
force only as a last resort to prevent harm.

5.3 Restrictive intervention
Any planned or reactive action which limits a pupil’s movement, liberty or freedom to act
independently. Restrictive interventions may include use of equipment or seclusion. Restrictive
interventions may or may not involve the use of reasonable force.

5.4 Physical intervention
Physical contact by a member of staff on a pupil to control or restrain their actions/movements.
Following government recommendations, the term reasonable force is generally used in place of
physical intervention.

5.5 Reasonable force
In the instance of physical intervention, using no more force than is necessary for the least amount
of time, the application of which will depend on the circumstances. Any use of reasonable force is an
example of a restrictive intervention and may or may not involve the use of restraint.

5.6 Restraint
A form of restrictive intervention involving direct physical contact and force where the intention is
to prevent, restrict, or subdue movement of the body, or part of the body, of a pupil. Restraint may
or may not involve the use of force.

It is important to note that within these definitions, these terms are not necessarily mutually exclusive. For
example, depending on the circumstances, if two members of staff briefly physically pull apart two pupils
who are fighting, they may have used physical intervention, restraint and reasonable force.

6. Principles of effective de-escalation

As a Trust we understand that behaviour is a form of communication. Some pupils will communicate distress
through their behaviour. However, pupils who are distressed will need support to regulate before they can
rationally process and repair unacceptable behaviour. This means spotting the often subtle signs that an
individual is feeling distressed and taking action to prevent them from spiralling into a potential crisis. This
will help the pupil to regulate and reconnect the feelings driving the behaviour.

De-escalation principles can be summarised using three key words:
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e EARLY: spot signs of distress at an early stage and implement appropriate de-escalation techniques
e CALM: use of calm body language, calm tone of voice and calm scripts will help pupils de-escalate
e SAFE: use of safe spaces and safe, trusted adults will support effective de-escalation.

6.1 Early identification

It is important that signs of distress are spotted early and that de-escalation strategies are implemented
quickly. This should happen as soon as possible after agitation is spotted and will reduce the likelihood of
distress escalating to crisis point.

6.2 De-escalation techniques
There are many de-escalation techniques, some verbal and some non-verbal, and they should be used
contextually, depending on the needs of the individual. They might include:

e Redirecting to a safe space

e Active listening — use of a script
e  Mirroring

e Choices

Further procedural guidance on the use of de-escalation techniques can be found in Appendix 1.

Additional considerations

CALM body language: calm body language supports active listening. For example, rather than directly facing
the pupil, position to the side of the individual, angling the head to the side or leaning slightly forwards.

CALM tone of voice: to put the individual at ease, consider the tone and quality of voice. Slower, lower, and
speaking more quietly helps to calm situations.

CALM, trusting relationships: pupils in distress usually respond best to adults with whom they have a trusted
relationship. It is useful for a pupil with a de-escalation plan to have a number of trusted adults - ‘team around
the child’. This means that there are a number of people who can provide a ‘change of face’ if necessary.

Give SPACE: many pupils experiencing distress will feel more overwhelmed when people are very physically
close. Ensure that pupils are given suitable space whilst still ensuring they are safely supervised.

6.3 De-escalation Plans

If reasonable force has been used to de-escalate a pupil, that pupil must have a de-escalation plan or another
form of positive handling plan. There may be pupils who school thinks would benefit from a de-escalation
plan, even where reasonable force has not been previously used. For example, if school feels, in the future,
it is likely that reasonable force may be necessary to support a pupil, or if a pupil often becomes agitated and
requires de-escalation strategies to be used on a frequent basis.

Appendix 2 provides a de-escalation plan template.
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De-escalation plans should always include pupil and family voice, as well as input from key staff who support
the child. If the pupil has SEND, the SENCO should be involved in the development of plan. De-escalation
plans should be reviewed on a regular basis, at least termly.

Pupils with SEND and other vulnerable learners, may require reasonable adjustments to de-escalation
techniques used. For example, pupils with sensory processing needs may find physical interventions
particularly distressing; pupils with communication and interaction needs may require staff to make
reasonable adjustments to the communication whilst de-escalation techniques are being used.

7. Legal guidance: use of reasonable force

All members of school staff have a legal power to use reasonable force in certain circumstances. There is no
legal requirement for staff to be trained in use of reasonable force. However, where staff are likely to need

to use reasonable force, it is important that they receive appropriate training in its safe and lawful use, and

in preventative, de-escalation strategies.

Reasonable force should only be used as a last resort, when absolutely necessary, to:

e prevent harm to another person
e stop a criminal offence or damage property
e maintain discipline in exceptional circumstances.

The decision on whether it is reasonable to use force and/or other restrictive interventions depends on the
individual circumstances of each situation. In assessing whether use of force and/or other restrictive
interventions is reasonable and proportionate, the member of staff should use their professional judgement.
In such instances, staff should consider:

1. Isit necessary?
e Are there reasonable alternative ways to manage a situation and achieve the desired outcome?
e [s the use of reasonable force and/or other restrictive interventions likely to successfully reduce the
relevant risks, or will its use escalate the situation further or cause more harm than the consequences
of the behaviour that it intends to address?

2. Isit proportionate?
e Use the least amount of force or least restrictive intervention necessary for the least amount of time
required to reduce the relevant risks.
e Consider the personal circumstances of the pupil such as medical conditions, special educational
needs or other vulnerabilities, their characteristics such as age and size, and must consider relevant
equality implications under the Equality Act 2010.

3. What is the impact on pupil welfare?
e Consider the impact on the pupil’s overall welfare, balanced against any actions taken. For example,
pupils who have experienced an adverse life event, with diagnosed or undiagnosed medical
conditions or sensory impairments, past trauma or neglect, communication difficulties, or other

-|Page



P

_ _ Trustin Learning

Trust in Success

needs, may find the use of reasonable force and other restrictive interventions particularly
distressing.

e Seek to maintain respect for a pupil’s dignity. This may include, where possible, considering the
location and environment where any intervention is used, such as in front of their peers.

e  Where possible, clearly and calmly communicate to the pupil what is happening, why, and explain
what the pupil needs to do. For pupils with difficulties with speech, language and communication, or
with English as an additional language, verbal and/or non-verbal strategies should be used to ensure
the pupil understands what is happening and has adequate time to process information and respond.

e seek to understand how the pupil is feeling and use this information to determine whether the use
of reasonable force and/or other restrictive intervention should be, or continue to be, applied,
reduced or stopped.

Unacceptable use of force

School staff will never use force on a pupil for the purpose of punishment. Pupils will not be deliberately
restrained in a way that affects their airway, breathing or circulation, for example by covering the mouth
and/or nose or applying pressure to the neck region or abdomen. The use of force can be dangerous,
particularly where it occurs on the ground. If a pupil is unintentionally held on the ground, staff will release
their holds or re-position into a safer alternative or standing position as quickly as possible.

7.1 Pupils with SEND and other vulnerable learners

Some children and young people with SEND may react to distressing or confusing situations by displaying
distressed behaviours which may be harmful to themselves and others. Triggers may include pain, sensory
overload, unfamiliar situations or environments or feelings of fear and anxiety. In particular, pupils who find
verbal communication challenging may express their needs, discomfort or confusion through actions. This
can lead to pupils with SEND being disproportionately subject to the use of reasonable force and other
restrictive interventions.

Schools seek to understand the underlying triggers of challenging behaviour so that they can provide
proactive support and create an inclusive environment that is supportive for pupils with SEND. Schools
develop proactive strategies to reduce the likelihood of reasonable force and/or other restrictive
interventions being used. Where necessary, schools produce a de-escalation plan for individual pupils which
outlines potential triggers for distress and how the school will manage them, taking into consideration the
pupils additional needs and vulnerabilities (see Appendix 1).

7.2 Ensuring staff safety

As necessary, schools will carry out risk assessments to ensure that staff who regularly work alongside pupils
where the use of reasonable force and/or other restrictive interventions may be required can do so as safely
as possible.
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7.3 Follow up support for pupils and staff

Medical support

If necessary, the pupil and staff member involved will receive a medical assessment and treatment for any
injuries as soon as possible. Any incidents must be reported following the schools health and safety
procedures.

Informing parents/carers

As soon as possible, parents/carers of the pupil involved should be contacted to inform them of the incident
and involve them in developing appropriate support for the child moving forwards (see 8.2 Reporting to
parents/carers). Where peers have witnessed the use of an incident that has caused them distress, again
communication with parents/carers must be prioritised so that they are aware of the situation their child has
been involved in and can support appropriately.

Review of the incident

When reasonable force and/or other restrictive interventions have been used, schools will evaluate the
incident to understand:

e why reasonable force and/or other restrictive interventions were used

e the impact on pupils and staff

e any patterns and trends

¢ how the use of reasonable force and other restrictive interventions might be avoided in future.

Pupils and staff will be involved in this process. It will be facilitated by a staff member who was not involved
in the incident. As well as reviewing the incident, this process will be used to repair and rebuild relationships.

This will inform the creation/review of the pupil’s de-escalation plan. Parents/carers must also be involved
in the development/review of the de-escalation plan.

Ongoing support

Schools will continue to monitor pupil and staff wellbeing, in line with school procedures. Where necessary,
additional support will be provided, for example through further follow-up conversations, counselling or
other resources.

Additionally, where necessary, any pupil who witnesses an incident of reasonable force and/or restrictive
intervention where a peer may have been injured or become distressed, will also be provided with
appropriate support.
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8. Reporting

8.1 Reporting in school
Schools are legally required to record and report incidents where reasonable force is used. Incidents must
be recorded by the staff member(s) involved as soon as practicable after the event. If more than one
member of staff is involved, both members of staff should write individual reports.

Schools should record the following details as a minimum:

¢ names of pupil and staff directly involved

e any relevant needs or circumstances of the pupil, including whether the pupil involved has an
identified special educational need or disability (SEND) and their SEN status

e time, date, location and approximate length of time the intervention was used

e brief account of the incident, including what led up to the incident, identified or potential triggers if
known, any preventative or de-escalation strategies used, what type of reasonable force was
applied, the degree of force, and details of physical injuries sustained, if applicable

e brief account of why the use of force was assessed as necessary in that instance

e any post-incident support, such as details of any medical treatment for injuries or other adverse
impacts.

Schools may include pupils’ and/or witnesses’ accounts of what happened, when and how parents/carers
were notified, and what follow-up action has taken place.

If injuries have been sustained, these should be recorded in line with the Health and Safety Policy.

8.2 Reporting to parents/carers
Where reasonable force or restrictive interventions are used, parents/carers will be informed as soon as
possible, unless it appears that doing so would be likely to result in significant harm to the pupil.

Parents/carers will be given the following details as a minimum:

e time, date, location and approximate length of time the force was used

e brief account of what type of reasonable force was applied, and the degree of force applied
e details of any physical injuries sustained, if applicable

e brief account of why the use of force was assessed as necessary in that instance.

Where possible and appropriate, schools will invite parents to have a follow-up discussion about the
incident. This will involve agreeing/reviewing a de-escalation plan.

Appendix 1: De-escalation techniques
There are many de-escalation techniques, some verbal and some non-verbal, and they should be used
contextually, depending on the needs of the individual. They might include:
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1. Redirecting to a safe space

Sometimes, redirecting a pupil to a quieter space, supports them to de-escalate. For example, this could
be a sensory room, a space where there is a trusted adult or an outdoor space. In this safe space, it’s a
good idea to have something to hand that feels familiar and calming to the pupil. This way, the pupil is
being encouraged to redirect their emotions and focus on something recognisably comforting. It is
important to consider lighting and sound and how they might make the pupil feel. For somebody who
struggles with bright lights, a room with harsh lighting or lots of windows could further escalate the
situation.

2. Active listening — use of a script
Pupils who are distressed need to feel heard and understood. When a child is distressed, it is often useful
to use simple scripts such as, “[Pupil name] | can see that something has happened. I'm here. You talk,
I'll listen”.

3. Mirroring
Modelling calm behaviours can encourage the individual to ‘mirror’ what they see. For somebody
experiencing heightened stress and anxiety, instructions and demands are hard to process. Therefore,
modelling expected behaviour is a useful tool for de-escalation.

4. Choices
Too many choices can make a person feel confused and unable to process information. To de-escalate
the situation, it is helpful to offer two simple choices, making sure they are both acceptable choices. This
way, the pupil can still feel in control and less overwhelmed.

Additional considerations

CALM body language: calm body language supports active listening. For example, rather than directly facing
the pupil, position to the side of the individual, angling the head to the side or leaning slightly forwards.

CALM tone of voice: to put the individual at ease, consider the tone and quality of voice. Slower, lower, and
speaking more quietly helps to calm situations.

CALM, trusting relationships: pupils in distress usually respond best to adults with whom they have a trusted
relationship. It is useful for a pupil with a de-escalation plan to have a number of trusted adults - ‘team around
the child’. This means that there are a number of people who can provide a ‘change of face’ if necessary.

Give SPACE: many pupils experiencing distress will feel more overwhelmed when people are very physically
close. Ensure that pupils are given suitable space whilst still ensuring they are safely supervised.
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Appendix 2: De-escalation Plan

Pupil Name:
DATE Student signature Parent signature Teacher signature SENCO/SLT signature
Baseline Known Triggers Escalation (moving from baseline) Crisis behaviour Recovery Follow up
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